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ABSTRACT 

Part of a series of reports on undergraduate 
education in Illinois, this report focuses on transfer and 
articulation. The first section examines trends in transfer and 
after-transfer retention to baccalaureate degree completion of 
Students who transferred from Public community colleges to public 
universities. The second section traces the evolution of State 
policies and practices for improving the transfer process for 
students and for articulating programs and courses in response to 
actual and perceived impediments. The third section describes 
initiatives undertaken since the deliberation of a committee designed 
to increase the number and success of students Completing 
baccalaureate degrees. Finally, the fourth section draws conclusions 
from this information and suggests steps to improve student transfer 
and subsequent baccalaureate complet.on. Findings presented in the 
report include the following: (1) 63% of the students who transferred 
into an upper-division school graduated within 4 years of 
transferring; (2) overall, Illinois students who transferred from 
community colleges to public universities did as well or better than 
transfer students in other states; (3) significantly fewer Black and 
Hispanic students transferred into the upper division, completed an 
associate in arts or associate in science degree prior to transfer, 
and graduated within 4 years of transfer in proportion to their 
numbers than the overall transfer population; and (4) between fall 
1987 and fall 1991, while the total number of students who 
transferred from a community college to a public university increased 
by 14%, the number of Black transfers increased py 17%, and the 
number of Hispanic transfers increased by 48%. In addition to the 
findings, recent initiatives aimed at improving transfer and 
articulation are described. An appendix provides board policies on 
transfer and articulation. (10 tables/charts/figures). (JMC) 
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UNDERGRAD' 


The first report in the series, Undergraduate Education: Leamirg and Teaching (Januaty 1992), 
examined implementation of the Board's policies on student achievement, scholarship, and 


forming 
improve student preparation for college. Students and their parents and schools also need to be 
provided bexter information on the levels of preparation expected by colleges and universities. 


associate to a baccalaureate degree-granting institution and complete a baccalaureate degree. 
Throughout the report, tbe term “transfer” reSexs to the process by which a student moves from one 


jnsdtution to another, while “srticulation” refers to the process of evaluating program and course 


comparability among institutions. In general, the more comparable the programs, the less difficulty 
a student has in transferring from one institution to another. . 


The Board of Higher Education's policies on transfer and articulation stress the responsibility 
of college and university pres'dents, academic offficess, and faculties to work together to facilitate the 
degree-granting institutions. 


The information presented in this report indicates that, even prior to the adoption of the 
Board's policies, the transfer process worked well for many students. 


© More than half of the stadents who transferred from a public community college to 8 public 
univessity during fiscal year 1987 earned s beccalsureste degree by the end of fiscal year 1990, 
while an additional 15 percent were enrolled during fiscal year 1990. 
Priated sm Recpoied Paper 
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Sisty-three percent of the students who transferred into the upperativision graduated within 
four years of transferring compared with 27 percent of the students who trarsferred into the 
lower-division. Seventy percent of the students who transferred into ti: spper-division after 
earning an Associate in Arts (AA) or Associate in Science (AS) degree graduated within four 
years of transferring. 


Overall, Illinois students who transfer from community colleges to public universities do as well, 
if not better than, transfer students in other states. 


The information presented also indicates, however, that the transfer process has not worked as 


well for minority students. ee ee 
Se eee ee eee 
academic objectives. 


” ‘The number of biack and Hispanic students who transfer is small in comparison to their 


proportion both of community college enrollment and of the Illinois population. Black and 


Hispanic students comprised only 9 percent and 25 percent, respectively, of the transfer 
students during fiscal years 1987, 1988, and 1989. 


Significantly fewer black students transferred into the upper-division, completed an AA or AS 
degree prior to transfer, and graduated within four years of transfer than the overall transfer 


While more Hispanic than black students transferred into the uoper-division, completed an AA 
or AS degree prior to transfer, and graduated within four years, they did so less frequently than 
the overall population. 


Between fall 1987 and fall 1991, however, while the total number of students who transferred 
from a@ community college to a public university increased by 14 percent, the number of black 
transfers increased by 17 perceul and the number of Hispanic transfers increased by 48 percent. 


A variety of initiatives were undertaken in fiscal years 1991 and 1992 to implement 


the Board's policies on transfer and articulstion, many of which were designed particularly to improve 
the transfer and subsequent success of minority students. 


students to consider pursuing 2 baccalaureate degree; and providing accurate information and 
oe 


Short-term articulation grants were provided through the Minority Articulation Program to 
public and private institutions to articulete programs and courses and to facilitate the transfer 


cooperating w® 
partnerships with secondary schools or community groups to cacourage minority students to 
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pursue higher education. Because of the nature of these projects, their impsct on improving 
the transfer of students, especially minority students, will not be known for several ycars. 


Because faculty members are the key to successful articulation, recent efforts to bring faculty 
members from scross the state together to discuss common standards in a discipline are particularly 
encouraging. 


° Among the professional organirations that have taken on this challenge are the joint task force 
of the Dlinois Mathematics Association of Community Colleges and the Illinois Section of the 
Mathematics Association of America and the ad hoc articulation task force of the Dlinois 
Speech and Theatre Association. 


* The Transfer Coordinators of Illinois Colleges and Universities have also established task forces 
of faculty members to review lower-division coursework in such areas as English, education, art, 
and music. 


¢ The Board of Higher Education and the Illinois Community College Board jointly established 
a Committee of Scholars on the Humanities to define the humanities component of college and 


university general education requirements. 


° A variety of conferences have also encouraged closer cooperation among institutions. These 
conferences have ranged from the Ilinois Presidents’ Forum in April 1991 to interinstitutional 
articuistion conferences such as that co-hosted by the University of Illinois at Urbans- 
Champaign and the City Colleges of Chicago in April 1992 to the statewide articulstion and 
transfer conference co-sponsored by the Illinois Community College Board and the Board of 
Higher Education on May 1 and 2, 1992, | 


others. The recently created Shared Enrollment and Graduation Dais System is 8 major step forward 
in providing the kind of information needed to analyze transfer patierns ant after-transfer persistence 
in order to inform both institutional and state-level decision making. 


preparation, undergraduate 
year’s series of reports on the implementation of the Board's policies on improving 
education. 


on 


This report is the third and final report in a series analyzing progress in implementing the 
Board of Higher Education's policies on undergraduate education. This report examines the 
of 


1 illustrates the range of transfer activity among Ilincis institutions in fall 1990. The 
figure shows that 54 percent (15,147 students) of the nearly 28,000 students considered transfers 
followed the traditional path of transferring from an Illinois public community college 10 an Illinois 
public university or private institution. Fully 16 percent (4,519 students) of the transfers, however, 
followed a reverse path by transferring from a public university or private institution to a public 
community college. The remainder of the stodeats transferred from one community college to 
another or among public universities and private institutions. 


The success of Illinois’ system of higher education is predicated on the ability of students to 
transfer from associate to baccalaureate degree-granting institutions. Currently, there are 40 Illinois 


The state's future cconomic competitivences depends to a great extent on the ability of higher 
education to recruit, retain, and graduste increasing numbers of students, particularly non-treditional 
students. While Illinois’ overall populstion is growing at a rate of only five percent, the number of 
16-to-25 year olds in Ilinois is declining by 25 percent between 1990 and 2010. Due to differential 
birthrate and migration patterns, however, the proportion of black and Hispanic youth reaching 
working age is expected to increase sharply. At the same time, the structure of the Dlinois economy 

and 


This report is divided into four sections. The first section examines recent trends in transfer 
and in after-transéer retention to baccalaureate degree completion of students who transferred from 
public community colleges to public universities. The senond section traces the evolution of state 
policies and practices for improving ths transfer process for studcats and for articulating programs 
and courses in response to actual and perceived impediments. The third section describes initiatives 


Figure 1 
interinstitutional Transfer, Fall 1990 


Community Public Private 
Colleges Univeraities institutions 
Transfer FROM 


INTERINSTITUTIONAL IN-STATE TRANSFER, FALL 1990 


____Institutions Transferred TO__ 
Institutions Public Private 
Transferred Community Poblic’ Multi-Purpose 
FROM Colleges § Universitios Institutions 
Public 
Community 3,308 10,636 4,511 
Colleges 
Public 
Universities 2,799 1,671 1,266 
Private 
1,720 1,134 916 
Iastitutions 
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undertaken since the deliberations of the Committee on the Study of Undergraduate Education to 
increase not only the number of students who transfer, but also their ultimate success in completing 
baccalaureate degrees. The final section draws conclusions from this information and suggests nest 
steps at the state and institutional levels to improve student transfer and subsequent baccalaureate 


students to graduate, data on the persistence of transfer students to baccalsureate completion are from 
years prior to the adoption of the current policies on transfer and articulation. 


highest number of black transfer students in fall 1991, at 104, with an 86 perceat increase from fall 
1987. The University of Dlinois at Chicago was third highest in fall 1991 at 100, down one student 
from fall 1987. 


All public universities except the University of Iinois st Urbana-Champaign increased the 
number of Hispanic transfers from fall 1987 to fall 1991. The University of Dlincis at Chicago had 


community college to public university transfers compared with 1&6 percent of community college 
undergraduste enrollment in fall 1990 and 21.5 percent of the state's total population. 


focus, 
of the first study, Peformance of Thanufer Students Within Htinois Institutions of Higher Education 
(1971), was to measure the mobility of studests in Ilinois and the magnitude of transfer among 
institutions. The study identified transfers is fall 1967 from community colleges to beccalsureate 
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TRANSFERS FROM ILLINOIS PUBLIC COMMUNITY COLLEGES TO ILLINOIS PUBLIC UNIVERSITIES 


Source: IBHE Fall Borolimeat Surveys 


FALL 1987 AND FALL 1991 
Fall 1987 F l Percent Chango 
Perocat Porceat Fall 87 to Pall 91 
Total Black and Total Bieck and Total 
Traesfore Bleck Hispasic Hiscasic © Transfers Bleck Hispasic Hispanic ‘ransicre Black  Hispenic 
2831 341 a 27% 3087 337 106 86214 % 83% 30% 33.1% 
401 «369 e 943 399 «| «-374 12 (96.7 (0.5) 1.4 33.3 
728 9 3 1.6 $6221 9 3.1 32.1 1333 200.0 
470 68 9 164 3860 $2 11 16.3 (17.9) (23.3) 22.2 
$7257 43)0=—s 17.8 660s 5522p (5.4) (1.8) 27.9 
cso 38 13 73 ss6 4 17 8.3 239 421 30.8 
3236 = 88 a2 29 3386 86132 2 3.9 108 335 102.6 
1,367 28 9 2.7 1513 64 29 6.1 10.7 1286 222.2 
1454 = 23 3» 3.6 1365 #8 a 5.0 90 69.6 36.7 
as = 35 0 8.4 488 0 29 9 78 176 (17.1) _ 
13907 94 48 a2 2.439 168 3 8.4 22:9 787 100.0 
14340 56 1s 49 1,840 104 30 73 263 83.7 102.0 
453338 3 9.1 5994 6 7 32.2 68.4 1000 
1663 10? % 123 1887 13 0 024 13.3 27 26.0 
1016 101 83 0s (18.1 1183 100 20 178 16.4 (1.0) 32.3 
647 8 13 32 704 = 13 il 3.4 68 8662.5 (15.4) 
9657 .830 230 110% 10.999 970 340 11.9% 13.9% 169% 478% 
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institutions and vice versa,-as well as transfer into Ilinois from out-of-state institutions The 

of the students was followed for the 1967-68 academic year only. The second study, 4 
Statewide Follow-Up Study of Students Who Transfer from Illinois Public Community Colleges to Hinois 
Four-Year Colleges and Universities, followed only students who transferred from s public community 
college to a baccalsureate institution in fall 1973, but measured their post-transfer success for three 
years (through spring 1976). 


The third study, A Five-Year Snidy of Saudents Transferring from Iinois Two-Year Colleges to 
Ilinois Senior Colleges/Universities =. Fall of 1979 (May 1986), followed 9,757 transfers from public 
community colleges and private junior colleges to public and private baccalaureate institutions in fall 
1979 and messured their after-transfer progress for five years (through spring 1964). The chief 
findings of this most recent study were: 


¢ Within five years of transferring, 53.8 percent of the students earned baccalaureate degrees 
from, and three percent were still enrolled in, the institution to which they transferred in fall 
1979, for an overall persistence rate of S68 percent. - 


° The 31 percent who earned an Associate in Arts (AA) or Associate in Science (AS) degree 
prior to transferring performed significantly better on all three measures of success—persistence, 
baccalaureate and after-transfer cumulative grade point average--than other 
transfer students. Within the time frame of the study, 67 percent of the AA and AS degreed 
transfer earned a baccalaureate degree from (and nearly two percent were still enrolled in) the 
institution to which they transferred in fall 1979 compared with 48 percent of the students who 
had pot earned an AA or AS degree prior to transferring. 


As a result of the Board's policy calling for the creation of a statewide system to monitor the 
after-transfer retention to graduation of students who transferred from community colleges to public 


In order to determine the after-transfer persistence to of students who transferred 
from a community college to 8 university, records were extracted and analyzed for those 
students whose first enrollment of record was in 2 community whose first year of earollment 


are shown in Table 2. 


Table 2 shows that the tote! number of transfers remained steady for cach of these three fiscal 
The table also shows about one-third of the students transferred after completing ap AA or 
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Table 2 


_ PUBLIC UNIVERSITY BACCALAUREATE COMPLETION 
OF TRANSFER STUDENTS FROM ILLINOIS PUBLIC COMMUNITY COLLEGES 


Percent Not 
Cumulative Percent Earning Graduated, 


FY1987 


Upper-Division =» 8,628 


AAJAS Degree Graduates 


AAS Degree Graduates . 


Other Awards 
No Dogroe/Award 


LowerDivision 

AAJAS Degree Graduates 
AAS Degree Graduates 
Other Awards 

No Degree/Award 


TOTAL 


FY1989 


Upper-Division 

AA/AS Dogree Graduates 
AAS Dogres Graduates 
Other Awards 

No Degrec/Award 


Lower-Division 

AAJAS Degrees Gradustes 
AAS Daogres Graduates 
Other Awards 

No Degroe/Award 


TOTAL 


Nusober of Baccalaureate Through 


But Earolicd 


Transfexs FYi938 FYI9s FY1990 in FY1990 


3,512 
857 
222 

4,037 


211 % 
28.2 
19.4 
23.0 
16.3 


12 
29 


0.0 
1.8 


15.7 & 


33% $32% 10.7 % 
61.4 69.5 8.3 
44.0 55.0 14.2 
41.0 49.1 12.6 
465 60.3 12.0 
11.6 288 24.7 
15.1 27.0 27.8 
29 - 10.0 14.2 21.3 
48 15.4 19.2 
11.5 28.1 248 

399% 52.1% 15.0 % 

Percent Not 


Cumulative Percent Earning Graduated, 


Source: Shared Eoroliment/Greduation Data System 


But Enrolled 


Transfers Fyiss? FY1990 in F¥1990 
8,648 211% 52.6 % 44.9 % 
3.764 26.9 60.8 19.2 

989 19.6 445 25.3 
193 19.7 42.0 28.5 
3,802 15.9 47.0 28.2 
3,748 47 11.0 45.3 
351 4.0 17.7 42.5 
223 22 9.0 30.9 
78 13 9.0 37.2 
3,096 1.4 10.4 46.6 

12,396 153% 40.0% 30.4 %& 

Percent Not 

Cumulative Percent Earning Graduated, 

Number of Baccalaureste Through But Enrolled 

Transfers in FY1990 
$,467 218 % 63.2 % 
3,761 28.6 $8.3 

743 19.2 $6.5 
213 19.2 60.1 
3,750 15.7 69.6 
3,590 13 68.9 
296 $4 65.9 
202 20 55.9 
14 00 62.2 
2,928 il 69.2 

11,967 15.9 % 64.6 % 
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of ten were classified into the upper-division. 


Overall, 52 percent of the students who transferred in fiscal year 1987 earned baccalaureate 
degrees through fiscal year 1990, or within four ycars of transferring. Both pre-transfer degree status 


had carned AA or AS degrees prior to transfer earned their baccalaureate degrees within four years, 
followed by 60 percent of the non-degreed students and 55 percent of the AAS degree graduates. 
Students who earned their AA or AS degrees prior to transfer and were classified in the upper- 
division after transfer also earned their baccalaureate degrees more quickly than apy other group, with 
fully 61 percent completing through fiscal year 1989, or within three years of transferring. 


the AAS degree transfers into the upper-division graduated by or were enrolled during fiscal year 
1990, only 35.5 percent of the AAS degree graduates who transferred into the lower-division did so—a 
difference of 34 percent. 


completion for transfers in all three years are also to the findings from the five-year 
study of students who transferred in fall 1979 presented earlier. the smal} shifts 
seen are in a positive direction--for example, a higher of students in fiscal years 1987, 1988, 


and 1989 transferred into the upper-fivision compared with the fall 1979 wansfers and a slightly 
higher percentage each year had completed an AA or AS degree prior to transfer--it is too carly to 
determine whether these shifts can be called “trends.° 


Table 3 presents information on the number and persistence of minority students who 
transferred from community colleges to public universities in fiscal years 1987 through 1989. The 
proportion of black and Hispanic transfers was consistently low over these three years, at nine percent 
and 2.5 percent, respectively. The profile of the black transfer students contrasts with the profile of 


of biack students who transferred as upper-division students and the proportion who had 
earned AA or AS degrees prior to transfer both increased by three percentage points. 


Of the Hispanic transfers in fiscal year 1987, 57 percent transferred as upper-division students, 
and 26 percent had carned an AA or AS degree prior to transferring. Overall, 35 percent of the 


By 
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FY1987 
AAJAS Graduates 
AAS Graduates 
Other Awards 
No Degrec/Award 


Total 
Percent of total 


Fv1938 
¢ AAAS Graduates 
AAS Graduates 
Other Awards 
No Degrec/Award 


Total 
Percent of total 


FY1989 
AAJAS Graduates 
AAS Graduates 
Other Awards 


No Degree/Award 


Total 
Percent of total 
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Table 3 


PROFILE OF BLACK AND HISPANIC TRANSFERS IN FISCAL YEARS 1987 THROUGH 1989 


Black Transfers 


Percent 


Percent 


Hispanic Transfers 


77 
28 
16 
177 


298 


Percent 


Percent 


Percent Completed Enrciled 


25.8 % 
9.4 
5.4 

59.4 


28.2 & 
8.0 
| 

$8.7 


50.6 % 
28.6 
37.5 
28.2 


34.6 % 


20.8 % 
32.1 
18.8 
26.6 


25.2 © 


22.7 % 
28.0 
31.3 
36.6 


31.7 © 


65.8 & 
31,5 
50.0 
79.2 


11D % 


Lower Upper Percent Completed Enrolled Lower Upper 
Division Division Total ofTota! FY1990 FY1990 Division Division Total ofTote! FYI990 FYi990 
123 9% 219 192% 260% 23.7% 14 63 
83 64 1490 13.1 15.4 26.2 7 21 
39 27 66 $8 9.1 19.7 5 11 
494 213 707) = 62.0 18.5 26.0 101 76 
741 400 1,141 190% 25.2% 127 171 
649% 35.1% 426% 57.4% 
118 121 239 (20.7% 176% 410% 13 78 
86 52. 138119 7.2 348 8 17 
31 24 55 48 20.0 38.2 8 8 
$07 216 723° (62.6 95 39.1 94 89 
742 413 (1,155 114% 39.0% 123 189 
64.2% 353% 39.4% 60.6% 
97 130-227, 42.0% 853% 109% 4 69 
72 37 109 10.5 09 56.0 7 26 
19 21 40 3.9 0.0 70.0 4 4 
451 207 «638 )=—s «63.6 36 61.6 90 88 
639 395 1,034 36% 633% 105 187 
618% 38.2% 360% 640% 


Source: Shared Enroliment(Graduation Data System 
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Hispanic transfers completed a baccalaureate degree through fiscal year 1990 (51 percent of the AA 
degree 


proportion 
in fiscal year 1987 to 64 percent in fiscal year 1989, the proportion who transferred afer carning an 


compare these data. 


Other states. have also analyzed the after-transfer retention of students. For example, the 


comparability among comparable 
a student normally has in transferring from one institution to another. 
>. After its establishment in 1961, one of the first 


college system 
and established the Illinois Community College Board to coardinats the system. The Act also 
expanded the mission of the community colleges by stipulating that colleges recognized as part of this 
new community college system were to be compreheasive, offering programs °(1)...in liberal arts sod 
sciences and general education; (2) adult education courses; and (3) courses in occupational, semi- 
technical o: technical fields leading directly to employment.” The Act provided a mechanism for the 


ays 


participants, 
statewide organization, representative of all Illinois colleges and universities, to improve articulation 
within the state. 


As a result of this conference, each college and university was requested to appoint a transfer 
coordinator, an individual who would serve as the institution’s official voice concerning student 


transfer policies and to identify—and, when possible, resolve—issues related to transfer and articulation. 
The Transfer Coordinators developed and continue to maintain a procedure for articulating courses 


op Policy. Once established, the Board of Higher ducation and 


private baccalaureate institutions adopted a comparable policy, the Board's policy lacked a mechanism 
for defining comparable quality standards and for resolving issues that might arise. 


In August 1978, an Asticulation Task Force formed by the Transfer Coordinators completed 
a comprehensive study of articulation and trausfer issucs. The leading conclusion of this study was 
that “most students appear to transfer from community colleges to seaior institutions with few or no 
probiens.” The study soted, however, that some community colleges included upper-division courses 
and some inciuded non-baccalsureate-level courses im their beccalaureste-transicr programs. The 
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addressed to both community colleges and baccalaureate institutions. A follow-up study a year later 
showed that most recommendations had been implemented at least in part. 


ES STU aay Le poke fan Oe SOaTt COre As part of its efforts to promote articulation and 
the [ilinois Community College Board acted to create greater comparability among curricula 


presented in the box below.) 


“Approved by the Blinois Community College Board, May 1971. 


In 1988, the Illinois Community College Board again formed an Articulatios Task Force to 
identify articulation and transfer issues and to make recommendations for resolving them. In its 
March 1989 report, ize Task Force identified 13 areas of concern. Primary among these concerns 
were (1) the need for community colleges to be able to maintain flexibility in the general education 


Ag 
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rer Education Action. In January 1989, the Board of Higher Education received 
Foundation-sponsored grant from the State Higher Education Executive Officers (SHEEO) 
oe ee ee ee 


through . 
enrolled 58 percent of all bisck and Hispanic students enrolled in higher education in the 
state (all levels), but that only 11 percent of the transfers from community colleges to public 
universities were black or Hispanic. 


A progress report on the SHEEO initiative (September 1989) identified four recurring themes 
arising from staff discussions with 44 public and private associate and baccalaureate degree-granting 


- epcoursgement, 
order to smooth the transition from one institution to another, (2) the need for greater involvement 
by faculty members from both associate and baccalaureate Gegree-granting institutions in 


to minority and transfer students and to institutionalize programs designed to increase the retention 
of minority students on campus. Only one of these four needs related specifically to articulation, 
while three related to the transfer process. 


Against this backdrop, the Committee on the Study of Undergraduate Education was 
reconvened in November 1939 to review the implementation of the Board's policies on improving 


In developing its policy the Committee on the Study of Undergraduate 
that higher education's decentralized, govemnance process—-8 

process in which eech institution's academic 
and course content-was impeding the higher education community's fulfillment of its obligation to 
student sccess and to maintain for advancement, to 
transfer from one institution to apother. Since the Conu:tittee viewed the stated purposes of the 
general curriculum as similar from institutios 1> institution, specific course 
varied, the Coaumittes concluded that one instiration’s gencral education curriculom 
should be accepted ss equally valid as ancther’s in achioving these similar The Comumittes 
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and cousses offered in common. Further, because college and university curricula and courses are 
dynamic, evolving to incorporate new knowledge and to meet emerging societal needs, standards of 
comparability must be contioually revised and updated. 


Thus, unlike the previous articulation policy, the revised policies on transfer and articulation 
protect both institutional diversity and opportunities for students to transfer by stipulating that 
degree 


The Board's policies farther acknowledged that smoothing the transfer process for students also 
rust be s joint responsibility of both associate and baccelsureate degree-granting institutions. This 


Table 4 provides information on the number af students served within these 21 Transfer Centers 
by the type of service received during academic year 1990-91. The table illustrates that although the 


many of the Transfer Ceater directors are also involved in various outresch activities to encourage 
minority students to pursve higher education. These activities range from visiting high schools and 
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Table 4 


SERVICES PROVIDED AND NUMBERS SERVED BY TRANSFER CENTERS 


ACADEMIC YEAR 1990-91 
Number of Students Served by Type of Service College Center Outreach Articulation 
Transfer Peer Campus Alumni Work- Class School Visits toCommunity Meetings 


Advising Advising Mentoring Tours Sessions shops Other Visite Visite Cancpus Groups Held 
Public Community Colleges 


Bellovile Area College 159 8&6 159 33 $ 18S 80 10 4 3 
Black Hawk College 61 137 2 4 13 il 
City Colleges of Chicago 3,889 80 317 15 239% 172 
Richard J. Daley College i 3 3 
Kensody-King College 1 1 16 
Malcolm: X College 70 40 6 
Olive-Harvey 4 4 10 
Harry S Truman College 2 3 
Harold Washington College 4 1 36 
College of DuPage 60 31 80 6,500 1 4 
Bigie Coosmunity College $32 24 65 8 91 12 6 21 
Tinols Central College 750 25 = 120 8 45 5 21 
Joliet Junior College 83 52 40 25 1 1 
Kankakee Community College 418 8 303 6 
Moraine Valley Community College 244. 35 15 as 178 10 12 
Richland Community College 457 610 = 92 131 5 16 5 
South Suburban College 1,164 486 84 145 1 7 
State Consmunity College 150 79 24 «1 64 10 9 7 
Triton College 183 89 200 «78 87 3 7 10 
Waubonsee Community College 351 152 77 57 274 5 4 3 
Private Junior Colleges 
Montay College 20 40 2 16 
St. Augustine College 150 40 50 200 
TOTAL 8,611 1,228 1,160 1,078 86 3,565 7,458 5 161 37 134 133 


Source: FY1991 Transfer Center Evaluation Reports 
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tion projects were diverse in 
to improve the recruitment, 


EXCERPTS FROM MINORITY ARTICULATION PROGRAM 
FISCAL YEAR 1991 EVALUATION REPORTS 


and deadline daice were foreign to many.” 
City Colleges of Chicago\Commumity-Sased Organizations Project 


"Again and again we were reminded of the benefits of a single 
poim of contact for advising, troubleshooting, and support. 
Applicants would sormally dca! with severa! offices during the 
adsniesion and sarolimest process. We were able to simplify and 
personalise the communication process comsidersbly. [For 
exasple,} ono student had pisnned to enroll st DePaul in Nursing 
bul was placed in a difficult situstion when the program was 
terminsted in June. We were able to work closely with Si. Xavier 


reading for course placement st DePaul” 


"Nothing can substitute for the individual advising conference: & 
student's 


college credits sre evalusted, financial aid 


Meeting with the students individually provides 

ined information, allowing the stadent to sec exactly how credits 

will transfer, and how ensy i: can be to transfer... Individuatized 
conferences take si] the guceswork out of transfcrring— 


‘Transfer Coordinator and s prospective State Community College 
transfer student shown ca WSCC-TV ia East St. Lowls.. [Finally,} 


students who transferred did act originally istend to treasfer whee 
the school year begaa, but st some polet Guring the year they 
changed their mind. Given the high visibility of the Transfer 
Center, it may weil be that 2 campus-wide trenefer cavircamecn! is 


developing.” 
Richard Valencia, Tnenan Colicg: Transfer Cerwer 
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NUMBER OF STUDENTS SERVED BY TRANSFER CENTERS BY TERM, CLASS, AND GROUP 
ACADEMIC YEAR 1990-91 


Believille Area College 
Biack Hawk College 
City Colleges of Chicago 
Richard J. Daisy College ce SO 102 7 7 Wd 7 100s 14 
Kennedy-King College i 2 182 1 4; @ 61 2 
Malcolm X College® 1 4 3 2 7 3 2; 4 3 1 27 
oa . 3 8 il 187 iS 3{ 89 3 2 65 2 2 
Harry S Tremes College” 124 70 62S 87 38 46133} 92 49 162 82 38 6118} 29 10 78 20 100 = 33 
Harold Washington College® 113 a3 § 144 2020S S7j «195 30 «684 165 28 660} SoD 21 s¢ 0 64 4 615 
College of DuPage** 1 2 9 5 2 27 
Elgin Community College** 65 45 #22 OO is9 0 42 
Titinols Contra] College 48 8 93 £47 2 $2} 31 3 36 is 1 $7 
Joliet Junior College 5 S$ 10 38 10 (15) 3 6 199 2 2 15 
Kaskakes Community College 28 1 124 28 1 137 2 26 9 2 56 3 1 
Moraine Vallcy Comm. College 19 6 | 7 2] 48 r..) 6 26 9 8} 2 12 6 17 18 14 
Richland Consrsunity College 33 1 98 23 120; 17 9 31 2 % 15 160s «8 S 64 
South Suburban College 156 6 132 39 2 86; 42 6 187 8642 2 92} 95 8 160 43 S$ 111 
State Community College 20 15 33 31 3} «19 4 22 3 
Triton 90 24406 1%—S—O 41 4 
Wautonsce Community College 13 390 64H#SCit 2 995) 2 11. 63027 20 =162 7 6 38 6 9 @ 
Private Junior Colleges 
Montay College** 69 3300 BA 6 4 22) 4 130 $4 6 5 619 
St. Augustine College** 19 119 322 6 21 
TOTAL 824 221 «4842 «399 262 478 88 S468 373 89 405 
“Grant begas midJanuary 1990. 
**Grant began mid-Septomber 1990. 
All cthere began Juac 1990. 
Source: FY1991 Transfer Center Evaluation Reports 9 5 
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Select two subject areas from: 
Music 121 


Art 103, Fine Ars: 105, 107 or 108 


Bauieees 101, 102, end 111 
Business 208, 213, and 232 


Tetal 


The projects of the University of Ilinois at Chicago's College of Liberal Arts and Sciences and 
at Southern Ilinois University at Edwardsville included all three components. For example, the Col- 
lege of Liberal Arts and Sciences provided an adviser for half 2 day each week at cach of the siz City 


Colleges’ Transfer Centers, resulting in individual transfer advising of 455 students. The 
also arranged campus visits for groups of students and developed 24-2 articulation 
with each of the City Colleges in 27 Arts and Sciences’ Tlincis University at 


visited, and hosted visits by the students from, its four cooper*ting community 
colleges. Se eee 
and developed 17 new 242 agreements with State Community College. 


Stc hort term articulation projec (che City Colleges of Chicago Cooperstive with Community- 

Based Organizations, the Prairie State College/Goversoss State University Cooperative, the University 

of liicols at Chicago project with Malcolm X College and Benito Juarez and Roberto Gemente High 
-17- 


26 


‘<) 
ERIC 


Schools, and the William Rainey Harper College, Rosary College, and Sangamon State University 
projects) sought to encourage minority high schoo! students to enroll first in community colleges and 
then to transfer on to complete the baccalaureate degree. 


of students, particularly minority students, who transfer but also, and more importantly, on the 
number of students who are successful in earning a baccalaureate degree after transfer. 


State funding for the Minority Articulstion Program was increased to $2.25 million in fiscal year 


y Articulation Extort The Committee on the Study of Undergraduate Education 

recognized, in the words of Louis Bender (151), thst “the key to successful..articulation is 
faculty relationships characterized by trust and confidence in the of colicagues.” Thus, 
in addition to calling on colleges and universities “to work together to assure that lower-division 
baccalaureate are comparable in scope, quality, and intellectual rigor,” the Board's policies 
for developing 


and maintaining course and program articulation agreements and for promoting compatibility 
between...curriculs.” 


Several professional associations have taken up this call A joint task force of the Mlinois 
Mathematics Association of Community Colleges (IMACC) and the Illinois Section of the 


The Dlinois and Thestre Association also named an articuistion task force. Between 
1984 and 1987, the task force met regularly, first, to define the outcomes expected of the general 
education speech course required by most colleges and universities and, then, to define 


mass communication/medis, and theatre arts. 


During the academic year 1989-90, the Board of Higher E¢ucation and the Illinois Community 
College Board staff formed an ad boc committes of faculty and administrators of associate and 


Tegistered aurses who wished to cara 2 baccalasreate degres in nuzsing. The cosamittee developed 
objectives and guidelines for articulating sssociate und baccalaureste programs in cursing, as well as 
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for transfer into nursing by students 
pursuing the AS degree. 


More recently, in spring 1991, the 
the 


In addition, the Transfer Coordi- 
nators periodically establish task forces to study other issues and to recommend solutions to the total 
group and to the institutions represested. Currently, for example, an ad hoc Computerized Course 
Network Task Force is designing 8 system for providing comprehensive and readily 


ERIC DEST REY RVALLABLE 


careful scrutiny of both freshman asd THE HUMANITIES 


Study of the humanities is 3 quest fo understand what {i means to 
the Regency Universities System made | 5. gurss—wbo we sre and what our lives ought to meen, Our 


there are now more community college Specific Disciniocs snd Courses 

pray a eins prey aml bor a Siena 
freshmen to the campus" having Engheh languages 

gotten “off our duff and begun articu- — ; 


lating with community colleges.” Philosophy 


Religion 
Because the Board of Higher (comparative or historical, rather than sectarian) 


rik 
; 
H. 


(course in journalism, commausicstion studies, and rhetoric 
thst focus on sppreciation, history, theory, and criticiam, 
gather-than on techniques, pesformance, or production) 


f 
B28 


numbers of community colleges review- Lingsisses 

ing and revising their requirements to (language evolution and reistionships among isnguages) 
bring them in line with the models, as 

Se anti eal foarte a | ee rremans 
receatly, in January 1992, the Ilisois ethnic caltares, and wosnen’s stadics) 
Community College Board staff, with 

the assistance of the Transfer Coordi- 

nator, surveyed all public and private 

associate 

exampics of cach institution's articulatios efforts with other institutions (including 
articulation efforts with high schools). 
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on college and university presidents and chief academic officers to "provide leadership in implement- 
ing” the policies and "in resolving issues of mutual concern.” To implement this policy, an Dlinois 
Presidents’ Forum was held in Normal on April 1, 1991. As part of this forum, President Earl 
Lazsrson of Southern Ilinois University at Edwardsville led a two-bour discussion on improving 


education, 
on new ideas and on examples of campus programs to ee es ee President 


ee ee 12 semester hours 
of coursework to assure they have the kinds of information they need in order to make appropriate 


academic decisions. 


Transfer and articulation has been the subject of a variety of conferences during academic year 
1991-92. For example, one of the sessions of the Ilinois Council on College Attendance’s conference 
at Northeastern Illinois University in March 1992 was devoted to the role of community college 


on May 6, 1992, will include a pane! presentation on the status of general education requirements 


across the state. 


On May 1 and 2, 1992, the linois Community College Board and the Board of Higher 


mesanbers and academic administrators will explore issues and concerns about transfer 
and articulation in specific information about successful and advance 
the dialogue promote successful transfer for Ilinois ssudeats. In addition to addresses 


mathematics, biology, English, art, music, psychology, and the humanities and in such professional 
fields as business, nufsing, and teacher education. 


Conctusions and Next Steps 
The Board of Higher Education's policies on transfer and articulation were adopted in 
September 1990. These policies stress the responsibility of college and university presidents, academic 
officers, and faculties to work together to facilitate the smooth transfer of students from community 
colleges to baccaisureate degreo-granting institutions. Colladoration is needed not only in sctting 


curriculum and course standards to assure comparability among institutions, but also to encourage 
and sdvise pocspective tranalkr stadeats On their Oppersanities 234 the wachanics of transfer 


The information presented in this report indicates that, even prior to the adoption of the 


Board's policies, the transfer process was working well for many students. More than half of the 
students who transferred from a public community college to 8 public university during €. <a] year 
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end of fiscal year 1990. Overall, Ilinots students who transfer were seen to do as well, if not better 
than, transfer students in other states. 


students during fiscal years 1967, 1968, and 1989. black students transferred into 
the upper an AA or AS degree prior to transfer, and gradusted within four years 
of transfer than did the overall While more Hispanic than bisck students 


The sumber of students who transferred from a community college to a public university 
increased by 14 percent between fall 1987 and fall 1991. More encouraging, the number of bisck 
transfers incressed by 17 percent and the number of Hispanic transfers increased by 48 percent over 


A variety of promising initiatives were undertaken in fiscal years 1991 and 1992 to implement 
the Board's policies on transfer and articulation, many of which were designed specifically to improve 
the transfer and subsequent success of minority students. Through the Minority Articulation Program, 


In addition to transfer centers, the Minority Articulation Program provided short-term 
articulation grimts to public and private institutions to articulate programs and courses and to 
facilitate student tansfer. Many of these grant projects provided university advisers to counsel 


A variety of conferences bave also encouraged closer cooperation among institutions. These 
have ranged from the Ilinois Presidents’ Forum in April 1991 to interinstitutional articulation 
conferences such 9s that co-hosted by the University of Illinois at Urbazs-Champaigs and the City 


ai 


Colleges of Chicago in 1992 to the statewide articulation and tranzfer conference co-sponsored 
rine incl Consmuntty College Board and the Bourd of Higher Education on May 1 and 2, 1992 


geal im ilgili rcamnerearie giro perp are agpa 
continue to emphasize ss a high priority the improvement among 
institutions, withio the context of the overall improvement of undergraduate education. The Board 
of Higher Education should continue to report periodically on the status of student access and 
preparation, undergraduate learning and teaching, and transfer and articulation, the subjects of this 
year’s series of reports on the implementation of the Board's policies on improving undergraduate 
education. 
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APPENDIX 
BOARD OF HIGHER EDUCATION POLICIES ON TRANSFEX AND ARTICULATION 
September 


1990 
Associate and baccalaureaic institutions are equal partners in providing the first 
two years of baccalaureate in Iinois. While institution 


Any student admitted in transfer to an Ulinois baccalaureate degree-granting institution should 
be granted standing comparable to current students who have completed the same sumber of 
baccalgureste-level credit hours and should be able to progress toward baccalaureate degree 
completion at a rate comparable to that of stedents who entered the baccalaureate institution 
as first-time freshmen. To assure students of comparable treatment, it is expected that: 


a §§ Students admitted in transfer who have earned an Associate in Arts or an Associate ip 


complete an institation-wide, mission-related general education requirement if students 
can do so through elective credit within the baccalaureate degree program. 


degree-granting 
institutions should provide leadership in implementing state policies on transfer and articulation 


of baccalaureate and associate degree-granting institutions and system academic leadership to 
assess the status of state policies on transfer and articulation a0d to resolve any issues that 
arise. 


Program faculties from both associate and baccalaureate degree-granting institutions should take 
primary responsibility for developing and maintaining course and program articulation 
agreements and for promoting compatibility between associate and baccalaureate curricula. 


environment 
admission, "242," and similar articulation and transfer agreements should be developed to 
facilitate the transfer of students. 


Colleges and universities should assure that trensfer students have the same opportunities as 
other students to participate in the social, cultural, and academic support services necessary for 
their integration into the campus community. 


a 


° A statewide system for monitoring the scademic progress of cohorts of community and junior 
college students who transfer to baccalaureate degree-granting institations shall be established 


on articulation and transfer. 
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